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1. Relevant legislation, statutory requirements and guidance.
This policy is based on legislation, guidance and advice including, but not limited to:

e The Education (Independent School Standards) Regulations 2014 (Government, 2014)

e Behaviour in Schools: Advice for headteacher and school staff (DfE, February 2024)

e Suspension and permanent exclusion from maintained schools, academies and pupil referral units
in England, including pupil movement (DfE, August 2024)

Searching, Screening and Confiscation: Advice for schools (DfE, July 2022)

Evaluating behaviour and attitudes; School inspection handbook (Ofsted, September 2024)
Keeping children safe in education 2024 (DfE, September 2024)

Special educational needs and disability code of practice: 0 to 25 years (DfE, January 2015)
Equality Act 2010, Part 6: Education (Government, 2010)

Education and Inspections Act 2006, Section 89 (Government, 2006)

Use of reasonable force and other restrictive interventions guidance (DfE, April 2026)

2. Definitions
Behaviour: anything that individuals say and do.

Valued behaviour: anything that provides a positive experience, creates helpful feelings, and is in
line with the school’s values. A more detailed description of the valued behaviours linked to school
values can be found in Section 6a.

Detrimental behaviour: anything that creates a negative experience, leads to unhelpful feelings, and
is in opposition to the school’s values. Examples of detrimental behaviour and how adults should
respond at school can be found in Section 7.

Dangerous behaviour: a form of detrimental behaviour which will imminently result in injury to self or
others, damage to property, or behaviour that would be considered criminal if the person was the age
of criminal responsibility, such as racist abuse.

Being Therapeutic: An approach to behaviour that prioritises the helpful feelings of everyone within
the dynamic. A school’s policy establishes the methodology by which valued behaviour replaces
detrimental behaviour through planned and sustained positive experiences.

Discrimination: any behaviour that disadvantages or treats differently individuals and/or groups as a
result of one or more protected characteristics.

Protected characteristics: as defined in the Equality Act (2010): age, disability, race (including
colour, nationality, ethnic or national origin), religion or belief, sex, sexual orientation, gender
reassignment, being married or in a civil partnership, being pregnant or on maternity leave.

Bullying: the repetitive, intentional harming of one person or group by another person or group,
where the relationship involves an imbalance of power. More detail on bullying and SCHOOLX’s
responses can be found in Section 7d.

Abuse: a form of maltreatment of a person. Somebody may abuse or neglect a child by inflicting harm
or by failing to act to prevent harm. Harm can include ill-treatment that is not physical as well as the
impact of witnessing ill treatment of others.

Special educational need (SEN): a learning difficulty or disability that calls for provision different
from or additional to that normally available to pupils of the same age.
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https://assets.publishing.service.gov.uk/media/66d7301b9084b18b95709f75/Keeping_children_safe_in_education_2024.pdf
https://assets.publishing.service.gov.uk/media/5a7dcb85ed915d2ac884d995/SEND_Code_of_Practice_January_2015.pdf
https://www.legislation.gov.uk/ukpga/2010/15/part/6
https://www.legislation.gov.uk/ukpga/2006/40/section/89
https://assets.publishing.service.gov.uk/media/6943dad6501cdd438f4cf5aa/Restrictive_interventions_including_use_of_reasonable_force_in_schools.pdf

Protective consequences: necessary measures to reduce the risk of harm. Protective
consequences may limit freedoms. More detail about protective consequences at Abbot’s Hall can be
found in Section 7.

Educational consequences: the essential learning, rehearsing or teaching that is required to enable
behaviour change. Educational consequences progress the pupil’'s understanding and engagement,
should allow the gradual removal of adaptations, and return freedoms.

3. Aims

Behaviour Principles

The approach to behaviour in our Trust and across our schools is rooted in our shared values of
Ambition, Inclusion, Integrity, and Community. We recognise the importance of the links between
school, pupils and families to realise excellent behaviour.

Ambition

o We are committed to a culture of high expectations for both conduct and learning behaviour,
underpinned by strong leadership and a clear, shared vision.

e We believe that all children and young people can develop positive emotional wellbeing, self-
regulation, and behaviour over time, and we actively support them to achieve this.

e We recognise that children develop at different academic and emotional rates, and we set
ambitious yet realistic expectations that enable every learner to succeed.

e Through consistent feedback, support, and structured systems, we nurture resilience,
independence, and a strong sense of personal responsibility.

Inclusion

o We recognise behaviour as a form of communication and respond with curiosity, empathy, and
understanding rather than judgement.

o We acknowledge that not all behaviour is a conscious choice and may reflect underlying
needs such as communication difficulties, emotional distress, or past experiences.

o We are committed to equity, ensuring that all children receive the support, adjustments, and
resources they need to access learning and thrive.

o Our approach reflects a graduated response, with tailored strategies to meet individual needs,
including those related to SEND, mental health, and wider vulnerabilities.

Integrity
o We promote a positive, respectful culture built on honesty, fairness, and consistency in all our
practices.

o Clear boundaries and expectations are established and communicated effectively, ensuring
that all members of the Trust community understand and uphold them.

o We apply behaviour policies consistently while making appropriate, reasonable adjustments
when needed to meet individual needs.

e Decisions, including the use of suspension and exclusion, are made responsibly, ethically, and
only when absolutely necessary, with careful consideration of each child’s circumstances.

Community

e We are committed to building safe, nurturing environments where every child feels valued,
supported, and connected.

e We work in partnership with families, recognising their vital role and valuing their insight in
supporting children’s development and wellbeing.

e We actively engage with external agencies and the wider community to provide holistic,
consistent support for children and young people.

e We strive to reduce suspension and exclusion and foster belonging, ensuring that all pupils
remain part of a supportive educational community wherever possible.

At Abbot’s Hall we recognise the links between behaviour, feelings, and experiences.

Our approach to behaviour management is aligned with the Therapeutic Thinking training. This policy
outlines the purpose, nature and management of behaviour in our school in line with Therapeutic
Thinking Ltd. Every school relies on its members behaving in certain ways to achieve its purpose. A
school’s central purpose is concerned with children’s learning and their overall well-being.
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Therefore, this policy, and its application, aims to:
e Create positive experiences for all pupils
e Protect the physical and emotional wellbeing of all members of the school community
e Maintain a safe, calm environment that enables all pupils to learn
e Analyse and interpret all behaviour as a form of communication
e Ensure all pupils are provided with what they need to develop valued behaviour
e Explicitly teach valued behaviours, so that pupils make progress
¢ Analyse and reduce suspensions and exclusions
e Eliminate prejudice, discrimination, bullying, and all forms of abuse

4. Staff training and development

At Abbot’s Hall we recognise every adult at the school has an important role to play in developing
pupils’ valued behaviour and reducing detrimental behaviour. We also recognise that every member
of staff requires support and training to achieve this.

a. Induction

i. Permanent staff will receive training about the school’s approach to behaviour from a senior
leader. This will focus on core principles, as well as the roles and responsibilities of key staff.
This will take place wherever possible before the new colleague starts working directly with
pupils, or as soon as possible thereafter.

ii. Peripatetic staff and external providers routinely working with pupils on an ongoing basis will be
asked to attend induction training in line with permanent colleagues (see above). Where this
is not possible, these staff will be asked to read and accept a summary document (see
Appendix 1), explaining the principles of the school’s approach to behaviour and the
responsibilities expected of all adults working at the school. Colleagues with questions or
gueries about the principles and responsibilities will have these answered by a senior leader
before starting to work directly with pupils.

iii. Agency / supply / ad hoc staff will be asked to read and accept a summary document (see
Appendix 1) before starting to work with pupils. This document explains the principles of the
school’'s approach to behaviour and the responsibilities expected of all adults working at the
school. Colleagues with questions or queries about the principles and responsibilities will
have these answered by a senior leader before starting to work directly with pupils.

Annual training
The school will provide regular reminders and updates about the behaviour policy and its application
for all staff. This will be led by a senior leader at least once annually.

A culture of learning and support

At Abbot’s Hall we recognise that in order to teach valued behaviour and modify detrimental
behaviour adults at the school need to be emotionally available to pupils. When an adult does not feel
they are emotionally available to manage a situation with an individual / group they will ask for, and be
provided with, support from colleagues. Where requests for support form a pattern, a senior leader
will explore with the colleague what ongoing support and training they may find beneficial.

All adults working at the school are expected and supported to reflect on their practice. This is
designed to identify how they can enhance ways of teaching valued behaviour and maodifying
detrimental behaviour. These reflections will take many forms and may include the following; personal
/ internal reflection, informal discussion with a skilled colleague, co-reflection following observation,
professional learning conversation linked to appraisal, supervision.

Targeted support
If a colleague is not regularly and routinely following the principles and approaches outlined in this
policy, targeted support will be provided. This may take many different forms and is likely to include
one or more of the following:

¢ Joint planning with a colleague

o Co-delivery with a colleague

e Observations and co-reflection with a colleague

e Supervision (a structured reflection) with a colleague or external provider such as Educational

Psychologist
e Formal training
¢ Performance review
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5. Roles and responsibilities

a. Trustees and Governors

The Trust Board is responsible for:

Reviewing and approving the written statement of behaviour principles (Appendix 1)
Ensuring the review of this behaviour policy in conjunction with the Trust headteachers
Monitoring the policy’s effectiveness through conversations, feedback and data.

Using data analysis to make sure duties under the Equality Act 2010 are met

The Governing Body is responsible for:
e Monitoring the policy’s effectiveness through conversations, feedback and data.

b. Chief Executive Officer
¢ Ensuring that all headteachers are involved in reviewing and updating this policy and principles
¢ Holding the headteachers to account for its implementation.

c. Headteachers
In addition to all elements of Section 5a and 5d, the Headteacher is responsible for:
e Providing input into this policy
¢ Ensuring that all staff understand the principles and approaches to pupils’ behaviour described
in this policy
Ensuring that all school stakeholders (staff, pupils, parents/carers, governors/trustees, wider
community) understand this policy
Ensuring all staff have appropriate training and support to teach valued behaviour and reduce
pupils’ detrimental behaviour
Reviewing data relating to pupils’ behaviour to ensure no groups of pupils are disadvantaged by
the policy and its implementation.
Ensure that all staff fulfil their legal duty to record and report all:
o Significant incidents involving force
o Restraint incidents
o Seclusion incidents

d. School leaders
In addition to all elements of Section 5a (responsibilities of all members of staff), school leaders
(including any colleague with leadership / management responsibilities) are responsible for the
following:
e Supporting colleagues to reflect on and develop their practice, for example through informal
conversations, observations with co-reflection, and performance review
Addressing and subsequently supporting colleagues where the implementation of this policy is
found to be inaccurate and/or inconsistent
Analysing patterns of pupils’ behaviour, using this information to support stated school aims and
the principles of this policy
Providing updates, reminders, and training for colleagues about pupils’ behaviour and this
policy, as requested by the Headteacher
Contributing to the induction of new staff (see Section 4a)
o Creation and review of a behaviour curriculum
o Ensuring staff have access to training or support to develop skills and understanding

e. All members of staff
All members of staff are responsible for:
e Teaching valued behaviour
Modelling valued behaviour
Analysing and interpreting pupils’ behaviour as a form of communication
Applying the principle that all behaviour is linked to feelings, which result from experiences
Creating positive experiences for pupils
Supporting pupils to reduce detrimental behaviour
Maintaining their own physical and emotional welfare
Supporting colleagues to maintain physical and emotional welfare
Working in partnership with pupils’ parents / carers
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¢ Implementing this policy consistently.

f. Parents and carers
Parents and carers, where possible, should:
¢ Collaborating with the school around the support provided for their child
¢ Get to know this behaviour policy and reinforce it at home where appropriate
o Support their child in understanding and following the school’s behaviour policy
¢ Inform the school of any changes in circumstances that may affect their child’s behaviour
¢ Discuss any behavioural concerns promptly with the relevant member of staff
¢ Raise any concerns about the teaching of valued behaviour or reduction of detrimental
behaviour
¢ with the school directly
e Engage in the life of the school and its culture
e Commit to working in partnership with the school to secure the best possible outcomes for their
child.
The school will endeavour to build a positive relationship with parents and carers and is committed to
working in partnership to meet the needs of children. The school will inform parents / carers about
their child’s valued and detrimental behaviour.

g. Pupils
Pupils will be made aware of the following during their induction to the school:
¢ They will be taught about valued behaviour, and that by attending the school they understand

these ambitions

They will be recognised and celebrated for valued behaviour

This policy remains relevant beyond school, for example on the way to and from school, on trips
and visits, as well as in the community when they can be identified as a member of the school
(see section 8)

They will be asked regularly for their views about valued and detrimental behaviour to support
the evaluation, improvement, and implementation of this policy

Some pupils will need more teaching and support than others, in order to secure valued
behaviour and reduce detrimental behaviour

All adults are expected to implement this policy consistently

How to raise concerns or ask for support.

6. Valued behaviour
Valued behaviour creates helpful feelings in self or others. It includes actions that are characterised

by a concern for the rights, feelings and welfare of self or others.

a. Behaviour Curriculum - Intent

At Abbot’s Hall our key values are: we are kind and respectful, we are honest, we listen, we are caring
and we always try our best.

Each one is linked to feelings the school aims to create for pupils, and includes brief descriptions of
what this looks and sounds like.

1. We are kind and respectful
We are kind to each other

We do not hurt each other

We are welcoming and polite
We look after our school

We walk around the school

2. We are honest
We always tell the truth
We always take responsibility

3. We listen
We listen to everyone
We always follow instructions
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We do not interrupt each other

4. We are caring

We are friendly to everyone
We include everyone

We are welcoming

We care for our environment

5. We always try our best

We work hard

We stay focussed on our learning
We learn from our mistakes

We are aspirational

The School Expectations are presented clearly, and in a child friendly way, in every classroom and
public area around the school. They are shared with the wider school community on the school
website.

b. Behaviour Curriculum — Implementation

i. Recognising and celebrating valued behaviour

Adults must take every opportunity available to recognise and celebrate valued behaviour. This
should happen as soon as possible once the valued behaviour has been observed. We recognise that
specific praise is the best recognition for pupils because it is immediate, genuine, and reinforces
valued behaviour. Some pupils will benefit from additional recognition and celebration because of
their needs. There are different ways in which adults can recognise and celebrate valued behaviour.
In all cases the pupil’s individual needs should be considered and may alter the approach taken. The
strategies adults deploy at school are likely to include some of the following:

Pupil / Class Recognition

Non-verbal e.g. nod, thumbs up...

Verbal and written praise

Stickers

Displaying work

Children sent to Senior Leadership to share learning
Contact with parents to praise children

Silver awarded

Gold awarded

House points

Whole School Recognition

Weekly celebration assembly sharing ‘Hall of Fame’ certificate

Half Termly House Point winners

Termly celebration assembly sharing ‘Be The Best You Can Be’ certificate
Weekly assembly sharing other successes e.g. sporting achievements
Termly celebration with the headteacher

Some pupils, because of their emotional, mental health, or special educational needs will need
greater recognition and celebration than others.

Some children may thrive when their valued behaviour is publicly identified, while others may find the
experience negative, resulting in unhelpful feelings.

Private feedback can be a powerful motivator, boosting confidence and reinforcing valued behaviours.

ii. School routines
o Staff welcome children on arrival to school and when they leave school at the end of the day
e Starting and finishing lessons is clearly shared by members of staff both verbally and visually
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e Securing the attention of groups of pupils is used using established routines agreed in class e.g.
1, 2, 3, eyes on me

e Movement around the school should be calm and orderly and no running is allowed in the
buildings (excluding for PE in the Hall)

e Break and lunch times are supervised by staff to ensure children are playing appropriately.

c. Behaviour Curriculum - Impacts
The school will continuously analyse and review the progress pupils make in relation to valued
behaviour. The progress measures that pupils make as a result of the education they receive may
include:

e reduced frequency and/or severity of detrimental behaviours

e increase in attendance

e greater engagement in learning activities

e deeper understanding of emotions and feelings

e increased co-regulation and self-regulation

 setting themselves goals

* having more confidence in their own abilities

e greater perseverance and more able to wait for what they want

¢ looking after their bodies, including healthy eating, and managing personal needs independently

¢ developing friendships

e co-operating

 resolving conflicts

The way we will analyse these measures are:

» Data recorded regarding severity and frequency of detrimental behaviours using Arbor.

» Termly reviews of celebrations and recognitions. All staff should record children achieving silver
and gold awards and BTBYCB certificates.

» Regular discussion in phase meetings about the progress of groups and individuals seen in
observation and using professional judgement.

e Collection of pupil voice through monitoring, school council meetings, PSHE lessons, circle
times etc

7. Detrimental behaviour

Detrimental behaviour is defined as anything that hurts or hinders an individual, the community or the
environment. Detrimental behaviour contributes to negative experiences and leads to unhelpful
feelings.

At Abbot’s Hall we recognise that all behaviour is a form of communication and it is the responsibility
of adults to analyse and interpret what the behaviour is communicating. We also recognise that all
behaviour is driven by thoughts and feelings, which are influenced by experiences. For some pupils,
incidents and patterns of detrimental behaviour may indicate an unknown or unmet need which
requires further consideration (see Section 7bi). For some pupils their known additional / special
educational needs may influence their behaviour. For more information on pupils’ special educational
needs please refer to the school's SEND Information Report and SEND policy.

Adults should respond to detrimental behaviour with the aim of reducing it and identifying
opportunities to teach pupils about valued behaviour. Adults’ responses should be consistent, logical
and happen as soon as possible after the detrimental behaviour. The responses will always consider
the needs of the pupil(s) displaying detrimental behaviour and be adapted accordingly.
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a. Responding to detrimental behaviour

D.Pettitt

Some detrimental behaviours may not be unusual at Abbot’s Hall and as far as possible staff
are expected, encouraged, and supported to respond to these themselves. Examples may
include (but are not limited to): talking over instruction, not attempting work, interrupting, lack
of care for equipment or the environment, not following instructions. Adults’ responses to
detrimental behaviours of this kind could include one or more of the following, listed broadly in
sequential order:

* Restating the expected valued behaviour — calmly making clear what the pupil should be
doing.

¢ Non-verbal intervention — moving closer to the pupil(s), using simple hand gestures, whilst
continuing to teach, using other non-verbal communication techniques such as symbols
and visuals etc.

¢ Proximal praise — recognising and celebrating those pupils who are doing what has been
asked; restating the specific valued behaviour is helpful.

¢ Check-in — asking ‘are you ok?’ ‘what do you need?’ or ‘how can | help?’ during or
immediately after a detrimental behaviour.

¢ Refocus — gain the pupil’s attention, use their name, then restate the specific valued
behaviour that is expected at that moment.

* Describe the behaviour — use the pupil’s name then tell them simply and calmly what they
are doing that is detrimental.

¢ Positive phrasing — gain the pupil’s attention, give a clear, unambiguous instruction,
delivered with clarity. End with ‘thank you'. E.g. Adam, put the pen down on the table.
Thank you.

¢ Limited choice — provides two options of equal value to give the pupil an element of
control over what happens next, withing the boundaries set by the adult. E.g. Adam, shall
we talk here or in the corridor?

+ Disempower the behaviour — a planned response to detrimental behaviour to make the
detrimental less successful and effective in the moment for the pupil. E.g. Adam, you can
listen from there. The adult should then focus on catching the pupil getting it right.

¢ Intervene — gain the pupil’s attention, use their name, then deliver an intervention or
protective or educational consequence designed to enable changed behaviour by
increasing the level of support / scaffolding / teaching. This may require the pupil to move
seats temporarily so that the teacher or other adult can deliver the intervention or
consequence. This is likely to focus on the impact of detrimental behaviour as well as the
significance and impact of the valued behaviour and its links to the school values. The
intervention or consequence should only last as long as it takes for the pupil to make
progress and demonstrate understanding.

Some detrimental behaviours may be less common and/or have increased severity. Examples
may include (but are not limited to): increased frequency of detrimental behaviour (examples
above in 7ai), dismissive/offensive language, significant or repeated disruption to others’
learning, invading others’ personal space, aggression, withdrawal, internal truancy.

Responses to these behaviours are likely to include to those outlined in 7ai. In addition, adults
may need to:
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Intervene — gain the pupil’s attention, use their name, then deliver an intervention or
protective or educational consequence designed to enable behaviour change by
increasing the level of support / scaffolding / teaching. This may require the pupil to move
seats temporarily so that the teacher or other adult can deliver the intervention or
consequence. This is likely to focus on the impact of detrimental behaviour as well as the
significance and impact of the valued behaviour and its links to the school values. The
intervention or consequence should only last as long as it takes for the pupil to make
progress and demonstrate understanding.

Apply consequences - any pupil displaying detrimental behaviour may be subject to
protective consequences designed to mitigate harm. More information can be found below
in Section 7c. Educational consequences will always be implemented following incidents
or patterns of detrimental behaviour. These must be designed to enable behaviour change
by teaching pupils about valued and detrimental behaviour, based on the principle that all
behaviour is a result of feelings, which are influenced by experiences. Educational
consequences are best applied by those working directly with pupils. They may include
one or more of the following:

reteaching valued behaviour during the lesson, undertaken where possible away from other

pupils

scaffolding the valued behaviour, for example through a social story, visual reminders, or

modelling

carrying out restorative conversations
increasing adult input / supervision for a defined period of time
use of limited choice; (e.g. ‘we are all sitting quietly now; will you sit quietly on your chair or

this chair?’)

increasing / adapting praise and celebration of valued behaviour when it is displayed
« time out / brain break to reset

* loss of social time

e parents / carers are contacted

To reinforce our expectations, it may be necessary for children to consider their behaviour choices
using the reminder/consequences system that is in place across the school.

This system is based on the expectation that we expect children to ‘be green’ and that in itself is
positive and acknowledged.

Gold

Silver

Green

Yellow

Orange

e Anything Green or above will be recognised.
e Anything below Green will incur a consequence.

D.Pettitt
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e Every day the children will ALL start again as Green.
¢ Within a day, children can move back up or down the ‘ladder’, but any reward or consequence
given will not be removed or retracted.

See Appendix 4 for the behaviour ladder.
b. Analysing patterns of detrimental behaviour

All adults with leadership and management responsibility have a duty to collate, analyse, and act on
data relating to detrimental behaviour. All adults may be asked to contribute information relevant to
the analysis of behaviour.

i.  Individual pupils - where pupils frequently display detrimental behaviour, the class teacher will
record these incidents and be supported by a senior leader to analyse patterns. Continued
detrimental behaviour needs to be interpreted; it can often be a sign of an unknown or unmet
need. The Early Prognosis tool will be used to undertake this analysis. It provides a structure for
staff to describe patterns of behaviour, consider what may be influencing the child (risk and
protective factors), explore functions of behaviour (e.g. sensory, emotional, social, tangible),
capture pupil and family voice, and plan adaptations.

ii. Groups of pupils - the school’s senior leaders are responsible for regularly monitoring detrimental
behaviour across the school through observations, stakeholder voice, and scrutiny of data. A full
analysis will be presented to the Headteacher at least once per term. This information will be used
to inform practice and develop strategy. All information will be evaluated according to pupils’
protected characteristics, including age, sex, race and ethnicity, and disability. Where groups of
pupils are noted to be disadvantaged by the behaviour policy and its implementation senior leaders
will need to take action to remedy this, and support all staff to secure more equitable outcomes in
line with the school’s aims and values and duties under the Equality Act 2010.

c. Responding to dangerous behaviour

Dangerous behaviour is defined any action(s) which will imminently result in serious harm (physical,
emotional, mental, reputational) to self or others, damage to property, or behaviour that would be
considered criminal if the person was the age of criminal responsibility.
Incidents and patterns of dangerous behaviour may well require protective consequences to be
applied for the specific aim of mitigating risk. To enable adaptation of provision or approach to be
planned and implemented one or more of the following may be used:

e separation from adults and/or peers,

e limiting access to named areas of the school,

e accessing different activities / equipment to peers,

e increased levels of adult support and supervision,

e temporarily reduced timetables,

e suspension, or exclusion (more detail can be found in the Exclusions Policy).

Parents will always be informed as soon as possible once the decision to apply protective
consequences has been made. These decisions will be taken by the Headteacher, or staff authorised
by the Headteacher (in which case the Headteacher will be informed on the same day the decision is
taken). In all cases educational consequences will be applied with the aim of reducing future risk and
enabling behaviour change.
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Dangerous behaviour could be categorised in one of the following four areas, for which there are
specific considerations in addition to those detailed in the previous paragraph.

i. Bullying. Bullying is the repetitive, intentional harming (physical, emotional, mental,
reputational) of one person or group by another person or group, where the relationship
involves an imbalance of power. Bullying is always unacceptable at Abbot’s Hall and the
school will always take action to address it. A full description of the school’s response can be
found in Appendix 2.

ii. Prohibited items. These include: knives or weapons; any article a staff member reasonably
suspects has been used or has been threatened to be used to commit an offence, or to cause
personal injury to, or damage to the property of, any person; illegal drugs; other toxic or
psychoactive substances; stolen items; fireworks or other explosives; pornography or sexual
imagery; alcohol; tobacco; e-cigarettes and vapes. The Headteacher and staff they authorise
have a statutory power to search a pupil or their possessions where they have reasonable
grounds to suspect that the pupil may have a prohibited item listed above. More detail about
searching and confiscation can be found in Appendix 3.

iii. Prejudice and discrimination. All actions that intentionally (or otherwise) disadvantage or treat
differently individuals and/or groups as a result of one or more protected characteristics can
be considered prejudice or discrimination. All prejudice and discrimination is unacceptable at
Abbot’s Hall and the school will always take action to address it where it exists. Any incident
that could be defined as prejudice and/or discrimination will always be recorded by senior
leaders using Arbor monitored by the Headteacher, and be fully reviewed regularly (at least
termly) by the Headteacher and members of the senior leadership team. At Abbot’s Hall we
strive to eliminate all forms of prejudice and discrimination by educating pupils through: intent
and design of the curriculum in every subject, PSHE curriculum, behaviour curriculum
including assembly / form time provision, modelling anti-discriminatory behaviour. More
detail can be found in the Trust Equalities Policy and Objectives.

iv. Child-on-child sexual violence and sexual harassment. This can be defined as behaviour
that is most likely to include (but may not be limited to):
e non-consensual sexual activity
e sexual harassment such as sexual comments, remarks, jokes and online sexual

harassment
e sexting
e upskirting

These behaviours are never acceptable at Abbot’s Hall and the school will always address them
where they are known to exist. The school will also actively strive to prevent this abuse, as we
recognise it may exist even when there are no reports. All staff must report any concerns immediately
to the DSL. All staff must also recognise that downplaying certain behaviours, for example dismissing
sexual harassment as “just banter”, “just having a laugh”, “part of growing up” or “boys being boys”
can lead to a culture of unacceptable behaviours, an unsafe environment for children and in worst
case scenarios a culture that normalises abuse leading to children accepting it as normal and not

coming forward to report it. Further consideration of the school’s response to child-on-child abuse, in
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addition to those outlined in 7ci, 7cii, and 7ciii can be found in the Child Protection and Safequarding
Policy.

8. Links to other practices, policies and documents

a. Malicious allegations

Where a pupil makes an allegation against a member of staff and that allegation is shown to have
been deliberately invented or malicious, the school will consider whether to discipline the pupil in
accordance with this policy.

Where a pupil makes an allegation of sexual violence or sexual harassment against another pupil and
that allegation is shown to have been deliberately invented or malicious, the school will consider
whether to discipline the pupil in accordance with this policy.

In all cases where an allegation is determined to be unsubstantiated, unfounded, false or malicious,
the school (in collaboration with the local authority designated officer (LADO), where relevant) will
consider whether the pupil who made the allegation is in need of help, or the allegation may have
been a cry for help. If so, a referral to children’s social care may be appropriate.

The school will also consider the pastoral needs of staff and pupils accused of misconduct.

Please refer to our child protection and safeguarding policy for more information on responding to
allegations of abuse against staff or other pupils.

b. Mobile phones

In line with the DfE’s mobile phone and behaviour guidance mobile phones are not permitted for
pupils during the school day.

¢ Only children in Years 5 and 6 are permitted to bring a mobile phone to school as these are the only year
groups who can walk to and from school on their own.

+On arrival to the school site the pupil must turn their phone off and once they enter the building their phone
will be stored in a locked cabinet in the Green zone.

¢ Any pupil found to be using their phone during the day will have their device confiscated by a member of the
SLT and it must be collected by a parent/carer. The child will be put on orange on the behaviour ladder and
will lose social time. The child will then not be allowed to bring a device to school for a defined period as set
out by the headteacher.

¢ At the end of the day the children will be handed their device and they are permitted to turn it on once they
have left the site.

¢ Children are not permitted to take a mobile device on any school trips or residential visits.

¢ Pupils with a known medical condition e.g. diabetes where the device is used to monitor or control the
medical condition may have a device in school. This will only be used for monitoring the medical condition
as detailed in the health care plan for the pupil.

c. Off-site misbehaviour

Sanctions may be applied where a pupil has misbehaved off-site when representing the school. This
means misbehaviour when the pupil is:

e Taking part in any school-organised or school-related activity (e.g. school trips)

e Travelling to or from school

o Wearing school uniform

¢ In any other way identifiable as a pupil of our school
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Sanctions may also be applied where a pupil has misbehaved off-site, at any time, whether or not the
conditions above apply, if the misbehaviour:

e Could have repercussions for the orderly running of the school

e Poses a threat to another pupil

e Could adversely affect the reputation of the school
Sanctions will only be given out on school premises or elsewhere when the pupil is under the lawful
control of a staff member (e.g. on a school-organised trip).

d. Pupil transition

Inducting incoming pupils
The school will support incoming pupils to meet behaviour standards by familiarising them with the
behaviour policy and the wider school culture.

Preparing outgoing pupils for transition

To ensure a smooth transition to the next year, pupils have transition sessions with their new
teacher(s). In addition, staff members hold transition meetings.

To ensure behaviour is continually monitored and the right support is in place, information relating to
pupil behaviour issues may be transferred to relevant staff at the start of the term or year.

e. Restrictive Intervention and reasonable force

Reasonable force covers a broad range of actions used by staff that involve a degree of physical
contact to restrain pupils, using no more force than is needed for the least amount of time, the
application of which will depend on the circumstances.

All members of staff have a legal power to use reasonable force in certain situations, to prevent a
pupil from:

e Hurting themselves or others

¢ Committing a criminal offence

o Damaging property

e Causing disorder among pupils, in or out of lessons

Reasonable force must:

¢ Always be used as a last resort

e Be used in a way that maintains the safety and dignity of all concerned

o Never be used as a form of punishment

e Never involve restraining a pupil in a way that affects their airway, breathing or circulation,
for example by covering their nose and/or mouth or applying pressure to their neck or
abdomen

e Never be used if the pupil is on the ground. If a pupil is unintentionally held on the ground,
staff should release their hold or move into a safer position as quickly as possible

When considering using reasonable force, staff should, in considering the risks, carefully recognise
any specific vulnerabilities of the pupil, including SEND, mental health needs or medical conditions.
Please see our Restrictive Intervention Policy for more information.
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Seclusion

Seclusion is a non-disciplinary intervention that keeps a pupil confined to a place away from others
and prevents them from leaving, for the safety of that pupil and/or others.

We only use seclusion as a safety measure when a pupil is experiencing high levels of emotional or
behavioural dysregulation. Seclusion is not used as a threat or punishment and is not a disciplinary
response to deliberate or wilful misbehaviour.

During seclusion:

e The pupil will be secluded in a safe place that does not feel threatening or intimidating to
them for example in one of the zones, meeting room, headteachers office
e The pupil will be supervised at all times, by at least 1 member of staff

As soon as the immediate risk of harm has reduced, the pupil will be allowed to leave.
Recording and reporting requirements

Staff have a legal duty to record and report all:
» Significant incidents involving force
> Seclusion incidents
> Restraint incidents
Please refer to our Restrictive Intervention Policy for more information on this legal duty.

Safeguarding

All staff must ensure they are familiar with the systems within school which relate to behaviour,
including The Child Protection and Safequarding Policy and the role of the
DSL (including the identity of the DSL and any deputies).

Suspension and Exclusion

The suspension or exclusion of a primary age child is an exceptional measure and such a
decision would not be taken lightly. Any suspension or exclusion will be made on disciplinary grounds.
Possible reasons for suspension and exclusion are:

1. Extreme physical harm caused to another pupil or adult.

2. Severe damage to property.

3. The inability of staff to maintain a pupil’s safety.

4. Constant/persistent disruption to the education of other pupils.

5. Refusal to follow the instruction of a member of the Senior Leadership Team.

For more information, please refer to the Exclusions Policy.
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Appendix 1: Behaviour principles summary
All members of staff are responsible for:
¢ Creating positive experiences for pupils
Teaching and modelling valued behaviour. Supporting pupils to reduce detrimental behaviour
Working in partnership with pupils’ parents / carers
Applying the principle that all behaviour is linked to feelings, which result from experiences
Maintaining their own physical and emotional welfare and supporting colleagues to maintain
this.
Analysing and interpreting pupils’ behaviour as a form of communication
¢ Implementing this policy consistently.

Adults at the school need to be emotionally available to pupils. When an adult does not feel they are
emotionally available to manage a situation with an individual / group they will ask for, and be
provided with, support from colleagues. Adults should take every opportunity available to recognise
and celebrate valued behaviour.

At Abbot’s Hall we recognise that all behaviour is a form of communication. We also recognise that all
behaviour is driven by thoughts and feelings, which are influenced by experiences.
Adults’ responses to pupils’ behaviour, whether valued or detrimental, are likely to more effective
when they are:
¢ Genuine and meaningful
Considerate of pupils’ feelings
Predictable and certain
Logical or natural
Timely and considered
Leading to more valued behaviour (and, where relevant, reduced frequency and/or severity of
detrimental behaviour)

Building independence

The following should be recorded and shared with a senior leader as soon as practically possible, so
that an effective response can be agreed without delay:
¢ All dangerous behaviours/actions which will imminently result in serious harm to self or others
-Physical
-Emotional
-Mental
-reputational
e Dangerous behaviour/actions that could lead to significant damage to property requiring
external support
¢ Behaviour that could be considered criminal
e Suspected dangerous behaviour

Behaviour Principles

The approach to behaviour in our Trust and across our schools is rooted in our shared values of
Ambition, Inclusion, Integrity, and Community. We recognise the importance of the links between
school, pupils and families to realise excellent behaviour.

Ambition
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We are committed to a culture of high expectations for both conduct and learning behaviour,
underpinned by strong leadership and a clear, shared vision.

We believe that all children and young people can develop positive emotional wellbeing, self-
regulation, and behaviour over time, and we actively support them to achieve this.

We recognise that children develop at different academic and emotional rates, and we set
ambitious yet realistic expectations that enable every learner to succeed.

Through consistent feedback, support, and structured systems, we nurture resilience,
independence, and a strong sense of personal responsibility.

Inclusion

We recognise behaviour as a form of communication and respond with curiosity, empathy, and
understanding rather than judgement.

We acknowledge that not all behaviour is a conscious choice and may reflect underlying
needs such as communication difficulties, emotional distress, or past experiences.

We are committed to equity, ensuring that all children receive the support, adjustments, and
resources they need to access learning and thrive.

Our approach reflects a graduated response, with tailored strategies to meet individual needs,
including those related to SEND, mental health, and wider vulnerabilities.

Integrity

We promote a positive, respectful culture built on honesty, fairness, and consistency in all our
practices.

Clear boundaries and expectations are established and communicated effectively, ensuring
that all members of the Trust community understand and uphold them.

We apply behaviour policies consistently while making appropriate, reasonable adjustments
when needed to meet individual needs.

Decisions, including the use of suspension and exclusion, are made responsibly, ethically, and
only when absolutely necessary, with careful consideration of each child’s circumstances.

Community

D.Pettitt

We are committed to building safe, nurturing environments where every child feels valued,
supported, and connected.

We work in partnership with families, recognising their vital role and valuing their insight in
supporting children’s development and wellbeing.

We actively engage with external agencies and the wider community to provide holistic,
consistent support for children and young people.

We strive to reduce suspension and exclusion and foster belonging, ensuring that all pupils
remain part of a supportive educational community wherever possible.
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Appendix 2: Anti-bullying
Prevention
¢ We work hard to create a school ethos in which everyone respects each other and differences

are accepted.

We reflect on current practice and revisit our anti-bullying policy.

Bullying is addressed in the curriculum, e.g. PSHE, English, RE, Computing, Online safety.

The emphasis is on a child-centred approach with pupils' experiences of bullying listened to
and this influences our whole school approach.

There is an ongoing cycle of re-evaluation of practice and, where appropriate, the spectrum of
expertise is utilised, e.g. organisations, external agencies and websites

Recording
Incidents of bullying will be recorded on Arbor and data will be shared termly with the governors and
CEO.

Responding to those subjected to bullying

* Arange of sanctions is available depending on the seriousness of the situation:
» Obtaining either a written or verbal apology

» Referral to senior staff

» Internal suspension at social times of the day

» Exclusion from the school at lunchtimes

» Fixed term suspensions and, if more serious, permanent exclusion.

» Consideration is given to appropriate "assertiveness" training for anyone bullied and other
vulnerable groups.

* The victims of bullying sometimes believe that they deserve to be bullied. They may feel
powerless and vulnerable with self-esteem badly damaged. We help them re-establish their self-
confidence.

Responding to perpetrators of bullying
The bully is helped to recognise their unsociable behaviour and given support to modify their

behaviour. Efforts are made to identify why a pupil has bullied and support offered to prevent
recurrence.

See the school anti-bullying policy for full details.
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Appendix 3: Searching and confiscation

i. Only the headteacher, or a member of staff authorised by the headteacher, can carry out a
search. The headteacher can authorise individual members of staff to search for specific
items, or all items set out in the school's behaviour policy.

ii. The headteacher should oversee the school’s practice of searching to ensure that a culture of
safe, proportionate and appropriate searching is maintained, which safeguards the welfare of
all pupils and staff with support from the designated safeguarding lead (or deputy).

iii. The designated safeguarding lead (or deputy) should be informed of any searching incidents
where the member of staff had reasonable grounds to suspect a pupil was in possession of a
prohibited item as listed in section 7cii. The staff member should also involve the designated
safeguarding lead (or deputy) without delay if they believe that a search has revealed a
safeguarding risk. If the designated safeguarding lead (or deputy) finds evidence that any
child is at risk of harm, they should make a referral to children’s social care services
immediately.

iv. Before any search takes place, the member of staff conducting the search should explain to the
pupil why they are being searched, how and where the search is going to take place and give
them the opportunity to ask any questions. The authorised member of staff should always
seek the co-operation of the pupil before conducting a search. If the pupil is not willing to co-
operate with the search, the member of staff should consider why this is. Reasons might
include that they: are in possession of a prohibited item; do not understand the instruction;
are unaware of what a search may involve; or have had a previous distressing experience of
being searched.

v. The search must only take place on the school premises or where the member of staff has
lawful control or charge of the pupil, for example on a school trip. Wherever possible it should
be conducted away from other pupils.

vi. The law states the member of staff conducting the search must be of the same sex as the pupil
being searched. There must be another member of staff present as a witness to the search.

vii. A member of staff may search a pupil’s outer clothing, pockets, possessions, desks or lockers. A
pupil’s possessions can only be searched in the presence of the pupil and another member of
staff, except where there is a risk that serious harm will be caused to a person if the search is
not conducted immediately and where it is not reasonably practicable to summon another
member of staff.

viii. Any search by a member of staff for a prohibited item listed in section 7cii and all searches
conducted by police officers will be recorded in the school’s safeguarding reporting system,
including whether or not an item is found.

ix. Parents will always be informed of any search for a prohibited item listed in section 7cii that has
taken place, and the outcome of the search as soon as is practicable. A member of staff will
inform the parents of what, if anything, has been confiscated and the resulting action the
school has taken, including any protective and educational consequences applied.
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Appendix 4: Behaviour Ladder

What might this look like?

Possible consequences to be decided
(Taking each case into consideration)

Consistent achievements in learning and/or
behaviour of the highest order

Achieving ‘Silver’ 5 times within an academic
year

Sent to the Headteacher or Deputy
Headteacher
HT / DHT Sticker

An ou_tstandlng contribution in helping others Gold School reward (penciliruler/similar etc.)
over time " . . S Headteacher Certificate to go home
Consistent positive attitude to learning with high
achievement for the individual
Outstanding piece of extended home learning
An outstanding piece of work or lesson for the
individual , for Cl ‘ il chair’
Extra home learning completed on own initiative Nomlnate_d or L1ass ‘special chair
Additional effort to help or show care for others : House point

) LR : Silver Sent to another teacher to share what they
Exceptional contribution in a particular lesson or have done
over a day . )
Taking responsibility for improving their own Silver sticker (EYFS and KS1)
work
Safe & Responsible Nominated for the class Hall of Fame
Respectful certificate
Kind Nominated for Headteacher’s Hall of Fame
Helpful certificate
Good listening Nominated for termly BTBYCB Award
Good manners & Politeness Green Class job / responsibility
Sharing Line up first
Contributing in class Go out to play first
Trying to improve & make progress Verbal praise from staff
Home Learning is completed Green pen comments/highlighting of good
Always trying their best by BTBYCB learning in books
An appropriate verbal warning given as a reminder to stay GREEN
Not following the school expectations
m?églztgt?rllggtalking and shouting out Y_eIIow behaviour incidents will be dealt

Al with by the class teacher or staff member

Name calling on duty
Not following instructions Yellow '
Off task in lessons Missing 1 session of an age-appropriate
Not completing work amount of playtime
Distracting others from their learning P
Showing unnecessary anger/frustration
Continued refusal to complete learning tasks Orange behaviour incidents will be dealt
Repeated disruption to others in the classroom with by Phase Leaders, Pastoral Support
Repeatedly not following instructions Officer (PSO) or Class Teacher.
Destruction of own learning
Leaving the classroom / Running away Time out with the Phase Leader, Deputy
Damaging property (with intent) under £100 Orange | Headteacher or Pupil Support Officer

Disrespect to staff, pupils or visitors
Threatening aggression

Dishonesty and bad language
Unsafe choices

Repetition of YELLOW behaviours

Dangerously threatening behaviour

Serious assault to staff (hitting, biting, kicking)
Serious assault on a pupil

Persistent threatening behaviour to staff and

pupils
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whichever is most appropriate

Missing 1 day of playtime

Completion of Behaviour Purple form
Phone call home by Deputy Headteacher or
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Pupil Support Officer

Red behaviours will be dealt with by the
Headteacher, Deputy Headteachers or
Pastoral Support Officer

Phone call home by Headteacher, Deputy or
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PSO

Missing 3-5 days of playtime

Follow up weekly report to SLT
Home/School communication book as
required

Persistent bullying

Stealing

Damaging property (with intent) over £100
Touching or grabbing inappropriate areas of the
body

Leaving school grounds without permission
Extreme, unsafe behaviours

Persistent disruption to the education of other
pupils

Persistently refusing to follow the instructions of
a member of the Senior Leadership Team
Repetition of ORANGE behaviours

Suspension will be dealt with by the
Headteacher or Deputy Headteacher in
their absence
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Appendix 5: Strategies for managing unwanted behaviour
Every member of staff deals with unwanted behaviour quietly, calmly and immediately.

Unwanted behaviours in school are dealt with in a variety of ways and it must always be seen as
being appropriate to the situation and the children involved. The steps below are followed consistently
by all members of the school community.

Step Actions to follow Example
Step 1 When a child is not following the School | e | wonder if...are feeling (frustrated)
Warning Expectations, an adult will: because you are (banging the ruler). |
¢ Notice how the child might be feeling think you are in the red zone.
e Link this to the behaviour e At the moment you (are not being
¢ Remind the child of the rule that is respectful).
being broken e Could you use (finger breathing) to help?
e Ask/suggest the zone that they are in | e This is your warning to follow our
e Ask/suggest a strategy they can use expectations.
to regulate themselves
Step 2 ¢ Notice how the child might be feeling | e | wonder if...I can see you are still feeling

Last chance

e Link this to the behaviour

¢ Remind the child of the rule that is
being broken

e Ask/suggest a strategy they can use
to regulate themselves

e Ask/suggest the zone that they are in

¢ Warn them if this continues a sanction
will be put in place

(frustrated) because you are still (banging
the ruler). | think you are still in the red
zone.
At the moment you (are still not being
respectful).
You need to use XXXXX to help.
This is your last chance to follow our
expectations.

Step 3 ¢ Notice how the children might be e You will now XXXX because you have not
Consequence feeling followed the expectations
e Link this to the behaviour
 Remind the child of the rule that has | (See appendix A for consequences)
been broken
¢ Explain the consequence
Step 4 This step can only take place when the e | can see you are feeling (calm) because
Resolution child is calm, in the green zone and you are (looking and listening to me). |
emotionally ready. think you are in the green zone.
e Can you tell me which rule was broken?
Children are encouraged to respectand | ¢ Can you explain how you broke the rule?
resolve the situation. e Is there anything you need to do to make it
right?
Children in Key stage 1 complete thisas | , W?mat will you try to do differently next
a conversation with a member of staff. time?
¢ Notice how the child is feeling
e Link this to their current behaviour
¢ Child to identify the rule that has been
broken
¢ Child to identify how this could have
been prevented/stopped
Children in Key Stage 2 will have a
reflection conversation with a member of
staff.
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There may be incidences where staff members are unable to move sequentially through the steps
due to the unwanted behaviour being displayed by the child. There may be some cases where a child
displays physical aggression towards others or shows defiance/rudeness towards a member of staff.
These behaviours can all be identified in the Abbot’s Hall Behaviour Ladder show in Appendix A.

Furthermore, if a child receives a consequence, but the same unwanted behaviour continues, the
consequence is escalated as follows;

Stage 1 - loss of social time This is a short period (adaptive and age appropriate) to reflect on

(yellow) the rule broken and how to respond in the future without breaking
the expectations.

Stage 2 — time in another If a child is unable to settle and is causing low level disruption

classroom (yellow / orange) then they may be sent to another class and sit quietly with a piece

of appropriate learning for short, reflective, timeout period, with as
minimal disruption to others as possible.

Stage 3 — loss of social time The child will spend their break and lunchtime with a member of
(orange) the SLT or PSO to reflect on their behaviour.

Stage 4 — send to or call SLT When a pupil’s behaviour is disruptive and the situation is such

(red) that the de-escalation strategies employed are not working, the

emergency system may be used. Another child in the class will
go to the Headteacher (or another Senior member of staff in their
absence) with the teacher’s name badge. The Headteacher (or
other Senior member of staff) will arrive to collect the child. If
appropriate, this is done quietly and calmly and the offending child
then accompanies the Headteacher (or Senior teacher) to their
office. This process may involve other class members being
removed from the classroom if their safety or learning is at risk or
impacted.

An opportunity will be taken to talk to the child about their
behaviour and any possible causes/reasons for their actions will
be discussed. As soon as is manageable the
Headteacher/member of the SLT will discuss the incident with the
child’s parents. A record of the incident will be completed on
Arbor.

Playtimes

Our Midday supervisors will maintain our expectations of behaviour during lunchtime and they will
support pupils in a positive way. The Mid-Day staff have their own stickers that they can chose to give
out to recognise behaviour they think is particularly good.

When a child misbehaves at playtime generally a quiet word with the child will be sufficient. However,
the poor behaviour may continue or an incident may be more serious. In these cases, further action
may be necessary.

1. A warning.

2. ‘Time out’ in a supervised area in school either for the rest of that playtime or indeed for a future
playtime. This should always be for a specified amount of time.

3. Refer to the class teacher.

4. Referto PSO.

5. Refer to a member of the Senior Leadership on duty.

The last point is for serious incidents only.

Individual programme

Where a child's behaviour is causing considerable disruption, whether or not the emergency
procedure has been used, an individual inclusion plan may need to be devised. This may need to be
discussed with other staff (both teaching and support) to ensure consistency of approach. The
Individual Plan, is used to assist staff in formulating personalised support for those pupils identified as
requiring one. This may be supported with the therapeutic profile document or personal plan.
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If a risk assessment is deemed necessary — the proforma for this can be found within the Appendices

of the CET Use of Reasonable Restraint Policy.

Refer to the behaviour ladder (Appendix 4) to identify appropriate consequence where possible.

Monitoring and review

This policy is monitored by the governing body and will be reviewed every two years or before, if

necessary.

Linked Policies

Anti-Bullying Policy

CET Use of Reasonable Restraint Policy
CET Exclusion Policy
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